CHAPTER 6: SOCIAL SKILLS
INTERVENTION GROUP

LEARNER OUTCOMES

Atthe conclusionofthischapter,youwill be ableto:

P Identify implementation components of a Social Skills Intervention Group.

P Describe students who are most likely to benefit from a social skills

intervention.

P Tell main findings of research associated with use of a Social Skills

Intervention Group.

P Design a Social Skills Intervention that is contextually relevant for your

students and school but adheres to implementation of critical features.

P Deliver implementation training according to audience needs (i.e., full staff,
participating teachers, students, and families).

P Determine how student data will be collected and graphed.

P Monitor progressand make decisions for students who participateina
Social SkillsIntervention Group.

P Create aprocessforfadingintervention supports.

P Determine criteria for exiting the intervention.



Introduction and Purpose

This chapteris designed to provide SW-PBS teams with an overview of social

skills instruction as a group-based, Tier 2 intervention, steps for developing a

social skillsintervention, strategies for effective implementation, and example

resources.

More intensive instructionin social skills can be providedasa Tier 2, group-

orientedintervention. This interventionisdesignedforstudentswhoseproblem

behaviors (a)areunresponsivetoTier1lpractices andsystems,(b)donot

require moreimmediateindividualized interventions,and (c) areobserved across

multiple settings orcontexts. Inadditionthisinterventionis primarily forthose

studentswhodemonstrate social skillsacquisition deficits. Thiscouldinclude

studentswho have trouble making or keeping friends, haveaninabilityto

respond appropriatelyin particular situations,and/orare uncooperative.

REASONS FOR SOCIAL SKILL DEFICITS

P Lack of knowledge

P Lackof practice

P Lackofcues

P Lack of reinforcement

P Presence of competing problem behaviors

TYPES OF SOCIAL SKILL DEFICITS

P Acquisition deficit

A studentdoes not know the skill or

how to use it appropriately.

P Performance or Fluency deficit

A student can perform the skill but

does so infrequently.

P Competing Problem Behavior

7 . .
“Social Competence [is]

an evaluative term based
on judgements (given
certain criteria) that a
person has performed a
task adequately. These
judgements may be based
on opinions of significant
others (e.g., parents,
teachers), comparisons

to explicit criteria (e.g.,
number of social skills
correctly performed in
relation to some criterion),
or comparison to some
normative sample.”

wham 1986 p 146
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« Aproblembehaviorinterfereswith
astudent’s performanceofa

learned skill.

Explicitinstructionforuse ofsocial skillsisgroundedin severalrelated
researchsupportedtheories includingsocial learning theory, applied

behavior analysis, and cognitive behavioral approaches (Elliott and Gresham,

2008).



Theoretical Foundations for Social Skills Intervention
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Figure 6.1

Key principles associated with use of social skillsinstructionasanintervention

include the following: Social Skills ---

» Are learned behaviors

P Deficits can be acquisition or performance
P Include specific verbal and nonverbal behaviors
P Require bothinitiations and responses

P Areinteractive by nature

W Are highly contextual —depend on environment

» Deficits and can be identified and treated

Teachingsocial skillsis mosteffective when provided using an explicit
instructionalapproach. Thisformat includesthesameinstructionaltechniques
usedwhenteachingschoolwideexpectationsandrules (i.e., TierllLessons).

ThedifferenceatTier2relatestothe“dosage”ofinstruction.StudentsinaSocial



Skills Intervention Group participateinlessonsthatare supplemental tothe
universal social skills curriculum andaregivenmoreopportunitiesforpractice,
cueing,andspecificpositivefeedbacktocorrectuseof skills.Thefollowing
figuresummarizestheinstructionalapproachrecommended foran effective

Social Skills Intervention Group.



Social Skills Intervention Instructional Approach

Tell = Show = Do = Practice — Monitor Generalize
Coaching Modeling Role Play Rehearsal Progress &
Maintain
I
Figure6.2
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“The school is a microcosm of
society and is a logical setting
for social skills interventions
since it is a place where
children and adults work, play,
eat, and live together 6 hours
per day, 5 days per week, and
at least 180 days per year.”

Frank M. Gresham, Ph.D
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Intervention Overview

Implementation of Social Skills Intervention Groups occurs using the following
basic approach. First, studentsareidentifiedasneedingadditionalbehavioral
supportintheareaofsocialskills. Next,these studentsaregroupedaccordingto
similarneedsbaseduponidentifieddeficits.Lessonsaregatheredfor teaching
skillsintheareasofneed.Co-facilitatorsusetheselessonplanstointroduceand
practiceeach skillduringgroup sessions. Studentdemonstrationand
performance of skillsisregularly promptedand recognizedbyalladultsinthe
child’senvironment. Finally,studentdataisgeneratedonaregularbasisand is

usedtomonitorprogressandmakedecisionsabouttheinterventioneffects.

Social SkillsIntervention Groupsinclude:

Smaller number of students with access to high rates of adult attention
Situated learning

Positive peer models

Systematic, explicit instruction

Modeling, role-playing, problem solving, feedback

School to home communication
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Self-assessment and recording component

Asystematicmethodshouldbeusedtoidentifystudentsthatwill participatein
the Social Skills Intervention Group. Students may be identified usingone or

more ofthe following methods:

(a) Existing student data may indicate a behavioral concern. The Tier2 Teamshould
regularlymonitor commonly collected student data (e.g., attendance, office

discipline referrals, and/or classroom minor events) to identify students.

(b) Nomination by a staff member. Classroom or specialist teachers who work directly

with students may notice issues before any behavioral data is documented. In



addition, some students may demonstrate

concerningcharacteristicsthatdo notwarrantmajororminordocumentations
(e.g.,shy,anxious,worried, withdrawn).Regardlessofwhetherthe behavior
meetsthecriteriaformajororminordocumentation,ifa staffmemberinyour
buildinghasconcernsaboutastudent’'semotionaland/or behavioralwell being,
itis importantthatthe Tier2 Teambe made aware.Some schoolsalsoallow
nominations by parentsorprovide awayforstudentstonominatethemselvesfor

extraassistance.

(c) Screening Scores. Mlost commercially produced social skills training programs
include screeningtools. These consist of teachers determining which students
may need additional assessment and then a short survey style toolto be usedon
those students. Screening tools have the additional advantage of identifying the

area of student social skill deficit.

After students are identified for the social skills intervention, skill deficitareas are
assessed. Students having common areas of concern are grouped together and
matched with a group facilitator. Sessions are scheduled to occur atleastonce
per week. Sessionsinclude a five-phase instructional approach. Students' use of
social skills are monitored daily. Individual student data is examined weekly or

every other week andusedto determine response to the intervention.
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STUDENTS WHO ARE MOST LIKELY TO BENEFIT

Thisinterventionisdesignedforstudentswith deficientsocial skillfunctioning.
Thesedeficienciesmaybe duetolackofknowledge,lackofpractice,lackof
understandingofsocialcues, lackofreinforcementfor appropriatebehaviors,or
thepresenceofcompetingproblembehaviors (Elliottand Gresham,2008).These
students may be classifiedashavinginternalizingaswellas externalizing
concerns.Social Skillsgroupsare mosteffectiveforstudentswith acquisition
deficits. Studentsareclassifiedashavinganacquisitiondeficit when particular,

essential social skillsare missing fromtheirrepertoire.

A Social Skills Intervention Group also may be appropriate for students having
performance deficits (i.e.,thosewhoknowtheskillbutdonotdemonstrateit)
ifthedeficitisduetolackofpractice,lackof understandingthesocialcues,or
whentousetheskill.ltislesseffectiveforthosestudentswhofind competing
behaviors morereinforcing. Social Skills Interventions are known to affect
changesinawide rangeofproblembehaviorsincluding:communication,
cooperation,assertion,empathy,engagementin tasks,showing

responsibility,and self-control.
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DISCUSSION

Q P Fromyourdataandbased onyourexperiences generate
alistof problem behaviors commonly demonstrated by
ﬁﬁh at-risk students in your building.

______________________________________________________________
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Research Base for Social SKkills Intervention

“There may be no greater predictor of mental health than an individual s ability
to interact with his or her environment and develop a network of friends,
associates, and peers.”

(Gumpel, 2007).

Employersconsistentlyrankinterpersonal skillsasbeingasimportantas, or
moreimportant,than vocational preparation (Bullis, Davis, Bull,and Johnson,

1997).

Employers want and expect theiremployees to be able to work cooperatively with

othersto develop productsand services.

Hagner and Rogan (1992) report 90% of job loss is related to social-problems.

Social Skills and classroom behavior are positively correlated with academic

achievement (Ray and Elliott, 2006).

Many studies demonstrate the positive effects a )

of social skill instruction. Listed below are “Too often youngsters who

example references. lack critical social skills are
punished by their teachers
for their “misbehavior”
» Gresham, F.M., Sugai, G, and Horner, R. H](2f#her than taught the

Interpreting outcomes of social skills necessary social skills(s).”

training for studentswithhigh-incidence \\ - Roy. Mayer, 1995
disabilities. Exceptional Children,67(3),331-
345.

\

P Lane, K.L.Menzies, H. M., Barton-
Arwood,S. M., Doukas, G. L., and
Munton, S.M. (2005). Designing,
implementing, and evaluating social

skillsinterventionsforelementary



students:Step— by—stepprocedures

basedonactualschoolbased
investigations. Preventing School Failure,49(2),18-26.

» Miller, M. J., Lane, K. L., and Wehby, J. (2005). Social skills instruction for
students with high- incidencedisabilities: Aschool-basedinterventionto

addressacquisition deficits. Preventing School Failure, 49(2), 27-39.

» Quinn, M., Kavale, K., Mathur, S., Rutherford, R., and Forness, S., (1999). A
meta- analysis of social skillinterventionsforstudentswithemotionalor

behavioraldisorders.Journal of Emotional and Behavioral Disorders, T,54-64.

» Ray, C. E., and Elliott, S. N., (2006). Social adjustment and academic
achievement: A predictive model for students with diverse academic and

behavior competencies. School Psychology Review, 35(3),493-501.



Resources Needed

INTERVENTION COORDINATOR

In most cases one staff member will be designated to coordinate the Social Skills
Intervention Group in a school. The primary responsibility of the Coordinator is
organizing resources and supports foreffective delivery of the intervention. The
Coordinator typically has limited contact with student participants.

Instead, the Coordinator manages and supports the intervention service providers
(referred to as Facilitators). Typically a Coordinator trains staff and parents for
their role in supporting the intervention. The Coordinator also may assist with or
be the primary manager of data thatis used to monitor each student’sresponse to
the intervention. The Coordinator communicates regularly with the school’s Tier

2 Teamandschool staffto provideinformationaboutnumbers of students
participatingin Social Skills InterventionGroups,fidelitychecksforthe
interventionsessions, maintenance procedures,student progressduring

intervention,andlong-termoutcomesafteragroup hasended.

SOCIAL SKILLS GROUP FACILITATOR(S)

In addition to the Coordinator, one or more Facilitators, ideally two, are assigned for
each group of students who receive the social skills intervention (e.g., six to
eight children per group). Facilitators are responsible for direct contact with
student participants. They meet weekly, at minimum, with a small group of
students who demonstrate similar social skill deficits. Facilitators organize
lesson plans and materials and provide 30 to 60 minutes of social skill
instruction in a consistent location. Facilitators also serve as a communication
link with teaching staff who will prompt and reinforce student use of newly
learned skills. A critical role of the Facilitators is to let teaching staff know exactly
what skills have been taughtineach session, specific steps students must
demonstrate to be considered successful with the skill, and variations of the
skills that may be recognized as “reasonable approximations” of the target
behavior. Finally, Facilitators assist classroom teachers as they regularly rate

student performance of specific social skills learned during the intervention



sessions. Typically the teacher rating data is then given to the Coordinatorto be
enteredin a database and graphed so that student progress can be easily

reviewed during Tier 2 Team meetings.

MSLUSQON

Which staff membersin your building would be good candidates

ﬁﬁh for coordinating and facilitating Social Skills Intervention
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Steps for Effective Implementation

Thefollowinglistofstepsishelpful forschool SW-PBSteamstofollowasthey
worktoward development ofa Social SkillsIntervention Group. These steps are
dividedinto preparationand implementationtasks. Thismeanssomesteps
willbecompletedonceandthenonlyneedoccasionalrevisionwhile othersteps
will be implementedin acyclical fashion each time a new social skills group is
formed. At minimum developing a Social Skills Intervention Group typically

includes the following activities:

Assess to identify common skill deficits
Gatherlessons

Plan for generalization and maintenance
Establish session procedures

Notify group participants

Teachsocial skilllessons

Monitor progress

© N o g bk w b=

Evaluate program outcomes (did it work?)

Thefollowingfigurerepresentsactivitiesthatwill be completed prior to
implementation of a Social Skills Intervention Group. These can be viewed as tasks
to be completed during a “preparation phase”. After the Tier 2 Team makes
decisions about each of the components listed, then social skills facilitators will

be ready to begin implementation of the intervention group.

Social Skills Intervention Group Preparation Activities

Identify Common Defi

|

Gather Lessons
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Figure 6.3



STEP 1: ASSESS TO IDENTIFY SKILL DEFICITS
Oncestudentshave beenidentified to participateinaSocial SkillsIntervention
Group (e.g.,teacher nomination,disciplineorotherschooldata,screening
score) furtherassessmentofstudentskilldeficits isnecessary.Determining
social skilldeficitsthatarecommonacross mostorallmembersofthe
interventiongroupallowslessonstobe matchedwiththeneedsofselected
children.Assessmentof skilldeficitsshouldnotbetimeintensiveordelay
accesstointervention. Mostcommercially published curriculaincludebrief
ratingscalesthatcanbecompletedbyteachers,parents,and/orstudents.
Results fromuse ofthese scaleswill helptheintervention Coordinatorand
Facilitators determine which skill
lessonsaremostneeded.Reviewofdisciplinaryevents (e.g.,officeand
classroom) maybeasecondoption forassessingstudentskilldeficits.However,
somestudentsidentifiedasappropriatecandidatesforasocial skillsgroup may
nothaveanydocumenteddisciplinedata. Thisoftenisthe caseforchildren
experiencing primarilyinternalizing problems. When discipline datais not
available, teacher, parent,and/or student ratingresultsshouldbeusedto

determineappropriatesocial skillslessons.

STEP 2: GATHER LESSONS

Whileitisimportantthatsocial skilllessons be matched with studentdeficitsthis
does NOT mean curriculumdevelopmentand organization mustwait until after
children are identified to participateinthe group.Waitingtogathermaterials
untilafterchildrenareidentifiedandassessedmaycauseunnecessary delayin
accessingtheintervention.Insteadteamsareencouragedtoconsiderthe most
commondeficits studentsexperienceandhaveavailablea“bank”ofreadytogo
lessonsthatcanbeorganizedassoonas studentsareidentifiedto participateina
group. Tosupportthispre-planning effort,considerthe following five broad
dimensionsofsocial skillsidentified withintheresearchliteratureascommon
deficitareasfor manychildrenandadolescents (Gresham,1992;Walkeretal.,

1983):



Peer Relations Skills
Self-Management Skills
Cooperation or Compliance Skills

Assertion Skills
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Academic Skills

As an additional resource Figure 6.4 shows broad categories of social skills that

are addressed by several different commercially published programs.



Common Categories of Social Skills

Example Curricula Categories

Social Skills Improvement System (SSIS) 1. Communication
Elliottand Gresham, 2008 2. Cooperation
3. Assertion
4. Responsibility
5. Empathy Behaviors
Skillstreaming 1. ClassroomSkills
McGinnis and Goldstein, 1997 2. Friendship Making Skills
3. Dealing with Feelings
Second Steps 1. Empathy
Committee for 2. Impulse Controland Problem Solving
Children 3. Anger/Emotion Management
ACCEPTS 1. Classroom Skills
Walker, Todis, Holems 2. Basic Interaction Skills
and Horton, 1988 3. GettingAlong Skills

Figure 6.4


http://www.cfchildren.org/
http://www.cfchildren.org/

Once the category of social skills is identified for a group of students, lesson plans
should be created or gathered. Most commercially available materials do not
have enough lessons in one category for students to master the skill. Therefore,
lessons should be gathered from a variety of sources or supplemented by

creating your own.

"For a child to unlearn an old behavior and replace it with a new behavior, the new behavior must be repeated
on average of 28 times. Twenty of those times are to eliminate the old behavior and eight of those times are to
learn the new behavior."

Harry Wong,
1991

“Social skills training must be more frequent and intense than has occurred in most studies. Thirty hours of
instruction spread over 10-12 weeks is not enough.”

Gresham,Horner,and Sugai, 2001

NOTE: Thefollowingpagesareprovidedasaresourceandinclude
asummaryof several commercially published social skills

curriculum and accompanying materials. MO SW-PBS does not

endorse anyspecific product, norisitrequired thatschoolteams




EXAMPLE 1

Coping Power: Child and Parent Group Programs
Author(s):JohnE.Lochman,KarenC.Wellsand
LisaA.Lenhart

OVERVIEW: Designedforusewith preadolescentandearlyadolescentaggressive
childrenandtheir parents, Coping Power is a school-based program thatincludes
a child component consisting of 34 weekly, group sessions and a coordinated 16-

session parent component.

CopingPowerisgenerallydevelopmentallyappropriateforandcanbeusedto
covergrades3through7, butismostoftendeliveredtostudentsnearorduring
thetime oftransitiontomiddle school, typicallyin thebthand6thgrades.The
CopingPowerchildand parentcomponentsare mosteffectivewhendelivered
together,butcanbeconductedindividuallyandseparatelywithsome

modifications (pp.32-33).

Sessions take approximately 50-60 minutes and are typically delivered on a weekly
basis. The optimal size ofthe groupis4-6 students withtwo leaders, butcanbe

effectively led with only one facilitator (pp.32-33).

Theprogramisdesignedforuseinaclosedgroup format,howeversome
childrencouldbeaddedatthe halfwaypointaslongastheyare providedwitha
condensedversionofcontentforsessions missed.Child participantsare
expectedtohavebrief,individual sessionseveryfourtosixweekswhiletheyare

inthe group(p.33).

Lesson Topics Addressed

CHILD COMPONENT Group Structure Behavioral

Year1
(Year1) Goal-Setting



Organizational and Study
Skills AwarenessofFeelings
and Physiological Arousal
Related to Anger Anger
Coping and Self-Control
Using Self-Statements for
Anger Coping Relaxation and
Overcoming Barriers to Self-
Control

Perspective Taking
Perspective Taking and
Introductionto Problem
Solving

Social Problem

Solving Group

Creates Videotape

(Year 2)

ReviewfromPrevious

Year Organizational
andStudySkills

Solving Teacher

conflict Making

Friends and

Being Friends with Others
Group Entry and Negotiation
with Peers Sibling Conflict
PeerPressure

Refusal Skills
Neighborhood Problems and
Deviant Peer Groups
CreatePeerPressure

Poster Positive Quality
Developmentand Peer
Relationships

Reviewand Termination



PARENT COMPONENT
(Yearl)

Introductions and

(Year2)
Academic Support

Overview Academic . .
Review Family

Supportinthe Home Cohesion Building

t M t
Stress Managemen Family Problem

Improving the Parent-Child Solving Family

Relationship Giving Effective Communication

Instructi Establishi
nstructions tstablishing Long-Term Planning, Termination
Expectations and Rules

Discipline and Punishment

Getting Ready for Summer

Administration Materials:

Child Program Workbooks are available for purchase in sets of eight. The
workbook contains all the forms, activitysheetsandhomeworkassignments
usedintheprogram.

$60 for set of 8 books.

Child Group Facilitator Guide provides session-by-session formatto
systematically deliverthe interventiontochildren.Providesthe groupleader
with detailed proceduresincluding sample dialogues, role-playexercises,

groupactivitiesandhomeworkassignments (p.vi).$55

ParentGroup Facilitator Guide provides procedures and sessions forworking

with parents. $48 Materialscanbe purchasedatamazon.com

*Abbreviated versions of both the child and parent programs are currently being

field-tested. Abbreviated Child Program contains 24 sessions across 9 months.

Shortened Parent Program includes 10 sessions.



Article Reference:
Lochman,J.E.and Wells, K.C. (2003). Effectiveness of the Coping Power

Programandofclassroom interventionwithaggressivechildren:Outcomesata

one-yearfollow-up.BehaviorTherapy,34,493-515.



EXAMPLE?2

Skillstreaming - Teaching Prosocial Skills
Author(s): Arnold P.Goldstein and Ellen McGinnis,
1997, Research Press

Lesson Topics Addressed (60 skills)

EARLY CHILDHOOD: Teaching Prosocial Skillsto the Preschooland Kindergarten

Child

Beginning social skills—listening, using nice talk, using brave talk,
saying thank-you, rewarding yourself,asking for help,askingafavor,

ignoring

Schoolrelated skills—asking a question, following directions, trying when
itishard, interrupting

Friendship making skills—greeting others, reading to others, joining
in, waiting your turn, sharing,offeringhelp,askingsomeoneto play,

playingagame

Dealing with feelings — knowing your feelings, feeling left out, asking to talk,
dealing with fear,

deciding how someone feels, showing affection

Alternativesto Aggression—dealing with teasing, dealing with feeling

mad, decidingifitisfair, solvingaproblem,acceptingconsequences

Dealing with Stress—relaxingdealing with mistakes, being honest,
knowingwhentotell,dealing

with losing, wanting to be first, saying no, accepting no, deciding what to do

ELEMENTARY (1ST-5STH GRADE)

L]

Classroom survival skills—listening, asking for help, saying thank-you,
bringing materialsto class,followinginstructions,completing
assignments,contributingtodiscussions, offeringhelp toanadult,
askingaquestion,ignoringdistractions, making corrections, deciding on

something todo,settingagoal

Friendship making skills—introducing yourself, beginning a conversation,
ending a conversation,



joiningin, playinga game, asking afavor, offering help to aclassmate,

givingacompliment, suggestinganactivity,sharing,apologizing

Dealing with Feelings—knowingyour feelings, expressingyour feelings,
recognizing another’s

feelings,sowingunderstandingofanother’'sfeelings,expressing
concernforanother,dealing withyouranger,dealing withanother’s

anger,expressing affection,dealing with fear,rewarding yourself

Alternatives to aggression — using self-control, asking permission,
responding to teasing,

avoiding trouble, staying out of fights, problem solving, accepting

consequences, dealing with an accusation, negotiating

Dealing with stress—dealing with boredom, deciding whatcauseda
problem, makinga

complaint, answering a complaint, dealing with losing, being a good sport,
dealing with being left out, dealing with embarrassment, reacting to
failure, accepting no, saying no, relaxing, dealing with group pressure,
dealing with wanting something that isn’t yours, making a decision, being

honest



ADOLESCENT: A Structured Learning Approach to Teaching Prosocial Skills

« Beginning social skills- listening, starting a conversation, having a
conversation, asking a question, saying thank-you, introducing yourself,

interrupting other people, giving a compliment

- Advanced social skills—asking for help, joining in, giving instructions,
following instructions,

apologizing, convincing others

« Planning skills —deciding on something to do, deciding what caused a
problem, setting a goal, deciding on your abilities, gathering
information, arranging problems by importance, making a decision,

concentrating on a task

e Dealingwithfeelings—knowingyourfeelings, expressing your feelings,
understandingthe

feelings of others, dealing with someone else’s anger, expressing

affection, dealing with fear, rewarding yourself

» Alternatives to aggression — asking permission, sharing something, helping
others, negotiating,

using self-control, standing up for your rights, responding to teasing,

avoiding trouble with others, keeping outof fights

« Dealing with stress—making a complaint,answering a complaint, showing
sportsmanship

after a game, dealing with embarrassment, dealing with being left out,
standing up for friends, responding to persuasion, responding to failure,
dealing with contradictory messages, dealing with an accusation, getting

ready for a difficult conversation, dealing with group pressure

Administrative Procedures

Includes a 60 question assessment

Lessons are taught through direct instruction and include: defining the skill,
modeling, establishing studentneed, selectrole players, setup role play,
conducttherole play, provide performance feedback, assign homework, select

nextrole player



Suggests 25-40 minute sessions threeto fivetimesaweek using two instructors

May also order studentvideo, program forms, student manuals, skill cards,

andatrainingvideo for teachers.



EXAMPLE3

Social Skills Improvement System (SSIS) Intervention Guide
Author(s):StephenElliott, PhDand Frank Gresham,
Ph.D.

Lesson Topics Addressed (60 skills)

OVERVIEW: The Social Skills Improvement System Intervention Guide is designed
for use with students identified as having social skills acquisition or performance
deficits and who have not experienced success from social skills interventions

delivered in large-group settings (p. 57).

The materialsdifferaccordingtothelevel of studentsinthe group:
Preschool/Early Elementary (PreK— Grade?2)andUpperElementary/
Secondary (Grades3-12).

Theinterventionguide provides20lessontopicsthatfollowastep-by-step
teachingmodelwhich incorporatesthe followinginstructional format: Tell,
Show, Do, Practice, Monitor Progress,and Generalize. Theskillunitsare
recommendedtobetaughtovertwosessionsperweekfor4dbminutesper

week-atotalof90 minutesweekly (p.62).

ADMINISTRATION MATERIALS: In addition to the 20 instructional units, the SSIS
Intervention Guide provides many optional intervention strategies, resources
that support instruction, and tools to monitor program effectiveness and

student progress. The resource disc that accompanies the guide includes: Skill
Cue Cards, Notes to Parents, Letters to Parents (Consent Form, Overview

Letter,

Completion Letter, Follow up Letter, Class-wide Notification), Progress Forms,
Intervention Integrity Forms, Certificates of Completion, Video and Video Clip

Index.



Social Skills Improvement System (SSIS) Intervention Guide —with Resource and

Video Clip Discs =

$113.45; PearsonAssessments.com

Lesson Topics Addressed

Communication (2

lessons)

e Takingturnsin
conversation

« Saying,“Please”and
“ThankYou

Cooperation (3 lessons)
- Paying Attentionto
Others
« Followingdirections
 Paying Attention to Your
Work

Assertion (3 lessons)
« Expressing Feelings
- AskingforHelp
- StandingUpforOthers

Empathy (2 lessons)
« Making Others Feel
Better
e Doing Nice Things for
Others

Responsibility (3 lessons)

RespectingOtherPeople’s
Things

Doingthe Right Thing
Doing YourPartina Group

Engagement (3 lessons)

Asking Others to Do Things with
You
Getting Along with Others

IntroducingYourselftoOthers

Self-control (4 lessons)

Making Compromises
Staying Calm When Criticized
StayingCalmWhen
Disagreeing

Staying Calm When Pushed or
Hit



EXAMPLE 4

Strong Kids: A Social and Emotional Learning Curriculum
Author(s): Kenneth W.Merrell, Danielle M. Parisiand
Sara A.Whitcomb

Lesson Topics Addressed (60 skills)

OVERVIEW: A social and emotional learning curriculum that help students
develop skills for understanding emotions, managing anger, relieving stress,

and solving interpersonal problems.

Weeklylessonstakeapproximately4bminutesforatotalof10-12weeks.
Lessonsincludeoptional, adaptablescripts,samplescenariosandexamples,
activitiesand“booster’lessonsthatreinforcewhat studentslearned. A CD-

ROM of all reproducible handouts accompanies the book.

NOTE: “Strong Kidsisnot theright program foralltypes of problems. Itespecially
targetsthe domain of internalizing behavioral and emotional problems (e.g.,
depression, anxiety, social withdrawal, somatic problems) and the promotion
of social and emotional resiliency. Strong kids is not a comprehensive program
for preventing school violence or antisocial behavior. Instead, Strong Kids may
play arole in supporting prevention as part ofa comprehensive system of

effective behavior support” (p.4)

ADMINISTRATION MATERIALS: Thecurriculumisorganizedacrossagegroupsof
students.Each guide is approximately $35 and can be purchased from

brookespublishing.com

Lesson Topics Addressed

Strong Kids — Grades 3-5 and 6-8
Strong Start— Grades K-2 Strong Teens— Grades 9-12

e The Feelings Exercise Group Feelings 1

- Understanding Your e Understanding Your Feelings 2



When You're Angry
When You're Happy
WhenYou'reWorried
Understanding Other
People’s Feelings
Beinga Good Friend
Solving People Problems
FinishingUP!

Emotional Strength Training
Dealingwith Anger
Understanding Other People’s
Feelings

Clear Thinking 1

Clear Thinking 2

The Power of Positive Thinking
Solving People Problems
Letting Go of Stress

Behavior Change: Setting
Goalsand Staying Active
Finishing Up

Understanding Your Feelings 1
Understanding Your Feelings 2



STEP 3: PLAN FOR GENERALIZATION AND MAINTENANCE

Generalizationreferstothe ability to perform abehavioroutside the original
training environment (Stokes andBaer,1977).Socialskillsinstructioncanbe
effective,butdeliveringsocialskillsinstructionsothat generalizationand
maintenanceoccurisverydifficultandhasnotbeenbroadly perfected
(Gresham, Sugai,andHorner,2001).Therearestrategiesthatincreasethe

likelihoodofgeneralization.

During the session, real life examples relevant to the students’ circumstances
should be used. If possible, train in the problem setting with peers the at-risk
students are likely to encounter. Allow other adults or students to visit sessions.

Train for a sufficient number of sessions onthe same topic.

Regularcommunicationwithteachersandstaffastosocialskillslessonstaught
encouragesthemto promptforuseoftheskill. Reinforcementofstudentefforts
andregularfeedbackfurtherincreasesthe generalizationofskills. Postersof
the skilland stepsforusecanbepostedinprominentlocations.In addition,in
somecasesinterventionstudentsmayenjoyteachingnewskillstothe entire

class.

STEP 4: ESTABLISH SESSION PROCEDURES

Iltis recommended that two adults with specific roles and responsibilities
conduct the social skills instruction periods. They should establish
procedures and expected behaviors similar to any well-run classroom (i.e.
attention signal, behavior expectations/rules, incentives). Sessions should be
between 30and 60 minutesinlength,dependingonthe age ofthe students,
and be conducted atleast weekly. Two or three shorter periods per week may
be the most effective arrangement for younger children.
Astandardlocationandtimebringsconsistencytothesessions.Consider
conductingsessionsbefore school (breakfastclub),duringlunch, orafter
school (social skillsclub) ifaconsistenttime frame cannot beestablished

duringtheschooldaythatdoesnotremovestudentsfromecriticalclassroom



instruction. Studentsshouldbeingroupsof6to8(evennumbersworkbest)

accordingtoassessedneeds.Ageanda balanceinseverityofissuesarealso

factorstotakeintoconsideration.

Key Considerations

Establishthese procedures priortobeginningtheintervention group:

» Who facilitates the intervention groups?

P What are the expectations and rules during group

meetings (align with schoolwide)?

» How long will instructional periods last?

-

Afterpersonnelhavebeenselected,studentsidentifiedandgrouped,lesson
plansgathered,andsession detailsdeveloped,implementationwithstudents
begins.Thefollowingfigurerepresentskeyactivitiesthat takeplaceeachtime

aSocial SkillsIntervention Groupis established.



Social Skills Intervention Group Implementation Activities

Notify

Evalua Teach

Monit

Figure 6.5

Some schools opt to provide two intervention groups per academic school year.
Forexample, the first grouptakes place overthe course ofthe first semester
(e.g.,Octoberthrough December). Then asecond group, with different
participants, is conducted over the second semester of the school year (e.g.,
January through March or April). This schedule allows an identified group of
children with similar needs to worktogethertolearn new skills over an
extended period of time. In some cases a new student may be added to an
already existing group, butthis occurs on a case-by-case basis. As a generalrule
the Social Skills Intervention Group is closed once the initial participants are

identified and group procedures are introduced.

STEP 5: NOTIFY PARTICIPANTS

Inadditiontoidentified students,classroomteachersandstudentfamiliesalso
will participateinthe intervention.Clearcommunication of expectationsfor
ALL participants will maximize successofthe intervention.Typically
classroomteachersarethefirstparticipantstobenotifiedwhenastudentis
identified as a possible candidate fora Social Skills Intervention Group.
Classroomteachersarenotified priortostudentsandfamiliesbecausethey
areaskedtocollectinitialbaselinedata,whichverifiesthe studentisorisnotan

appropriateselectionfortheintervention.



COLLECTING BASELINE DATA. Threetofivedaysofbaselinedatashouldbeacquired
beforeastudent begins the intervention group. To collect this information the Tier
2 Team provides the main classroom teacher(s) with a packet of Daily or Weekly
Progress Reports. Teachers monitor and rate student social skill areas of
concern butdo NOT provide feedback to children who are rated. After data are
collected

the Tier2 Teamreviewsittodetermine: (a) whetherthe studenttruly needs
additionalsupport, (b) an initialdaily/weekly pointgoalthatisreasonablefor
thestudenttoachieve,and (c) thelevelofteacher commitmentfor
implementation.|fdatawere notrecordeddiligentlytheteam should consider
theextent towhichtheremaybefutureconcernsorissueswithaccurate

implementationof programcomponents.

CONTACTINGTHESTUDENT’SFAMILY.|fbaselinedataconfirmsthestudentasan
appropriate candidate for the Social Skills Intervention Group, a member of the
Tier 2 Team or the intervention Coordinator will contact parents/guardians of

eligible participants. In some schools parental consent



isrequired priortoenrolling studentsinthe program, while other schoolsonly
requirethatparentsbe informed.Checkwithadministrative personnelto
determineyourdistrict’s policy. Twoexample letters thatcouldbeusedwith

studentfamiliesare provided.

EXAMPLE

Permission to Participate in a Social Skills Group

Date: Student: Grade:

Teacher: Parent/Guardian:

The PBS Tier Il team would like to include your child in our Small
Group Social Skills Club. Yourchild, along with five other students,
willmeettwice a week with Ms. Smith forabout45 minutesto
learn and practice asocial skill. Yourchild’steacherwillbe asked
torateyourchild’suse ofthe skillonaweekly basissowe can

monitoryourchild’s progresswiththe skill.

Your child will be able to earn incentives and rewards for practicing
the skills. You will be periodically notified of the skills being taught
soyoucanencourageyourchild’suse ofthe skills. Together, we can

make this a positive experience foryourchild.

Ifyoudo notwish your child to participate in this program, please

call Ms.Smith at (555)555-5555.

Sincerely,



PBSTierll Team



EXAMPLE

Dear Parent/Guardian,

Your child has been identified and qualifies for a Tier 2 Intervention
through our school’s Small Group Social Skills Club (SGSS). The
SGSS program provides two 45-minute sessions a week of
instruction and practice of a specific social skill. This intervention
also provides a positive communication link between home and

school, and can be faded to develop student self-management.

Your child should bringhome 2 times a week, acharttelling what
skillisbeing worked on,where and how manytimestheyplanon
usingthe skill. Please provide positive feedbacktoyourchildwhen
he/shedisplaysthe skill. Your child will be ableto earn incentives

andrewardsfortheiruse ofthe skill.

Ifyoudonotwishyourchildto participateinthis program, or have any

questions, please callMs.Smithat555-5555.

Sincerely,

YourSchool PBS Tier2 Team

INTRODUCING THE INTERVENTION. Afterfamily membersarenotifiedtheirchild
hasbeen selected to participate, the intervention Coordinator or Facilitator
should provide explanation and details about the purpose of the intervention
and process for participating. Ideally this introduction will occur inaface-to-
face format with the student, his or her parents, and atleast one classroom

teacher attending together. During this meeting the social skills curriculum is



described, opportunities for recognition of success are defined, responsibilities
of each participant are clarified, and information about fading to a

self-managed plan and/or graduation from the program is provided. The
introductory meeting is the time to establish commitment for active participation
from each individual stakeholder (i.e., teacher, parent, and student). Written
materials that specifically describe steps for active participation will be helpful
for communicating how the intervention components will be implemented
across the facilitator, the student, the classroom teacher(s), and family

members.

STEP 6: TEACH THE SOCIAL SKILL LESSONS

Adirectinstruction formatis highly recommended.

REVIEW OF PREVIOUS SKILL: Reviewingpreviouslylearnedskillsconsistsofa
discussionthatallows studentstorecall,bytellingorshowing,the stepsforuse
ofthesocialskillthatwasintroducedduring thelastmeeting.Inaddition,
studentsalsoaregivenopportunitiestoexplainordescribewhen,where, and
how oftenthey usedthe skillsincethelastsession.Review of previously
learned skillsshouldinclude discussionofoutcomesassociatedwithuseof
appropriateorinappropriateskills (whathappened).
Participationin this discussion fulfills the homework requirementfor
involvementinthe group. Students arereinforced forusing appropriate skills.
Thereview period may periodically include examination of data collectedfrom
thestudent’steacher(s) aboutperformanceofskillslearnedduringgroup

meetings.



TELL: Thelessonbeginswithanintroduction,whichincludesadescriptionofthe
skillstobelearned,an explanationofwhythe skillisimportant,and situations

wherethe skillcanbe used.

SHOW: After the introduction, the next step is modeling or demonstrating the skill.
Typically the Facilitator models examples and non-examples of the skill and then

asks students only to demonstrate the appropriate skill.

PRACTICE: Thestepstotheskillsmaybe postedorstudentsmaybe givenapersonal
copyforeasy reference. Students are asked to debrief by reviewing the main steps
of the skilland when and where it may be used. The Facilitator then creates
situations for students to practice the skill with peers. Thiscan be done through
role-playing or another activity. The first practice sessionis structured and if
students are notactively participating in the activity or role-play, they are asked to

watch and evaluate those who are.

POSITIVE and CORRECTIVE FEEDBACK: Reinforcement for accurate attemptsis given

and corrective feedback also is provided if needed.

MORE PRACTICE: Students are given time to socialize in less structured ways which

allows continued practice using the social skill. a N\
. _ _ TELL, SHOW,
MOREFEEDBACK: Facilitatorscontinuetogive PRACTICE, PRACTICE,
feedback while students engage in practice PRACTICE, and HIGH
opportunities. RATES OF POSITIVE
SPECIFIC FEEDBACK!
\ )

PLAN FOR GENERALIZATION and MAINTENANCE OF
SKILLS: A homework assignmentforuse of the

skillin other settingsisdiscussed andassigned.



EXAMPLE

Social Skills Homework Chart

Theskilllamworkingonthisweekis:

ASKING OTHERS TO DO IPLAN ON USING IPLANONUSING
THINGS WITH ME: THIS SKILL: THIS SKILL:
(\WHFERFE?) (HO\N N ANY

1. Lookto find
someone you want

to play with

2. Smile, be friendly

3. Askthepersonto

join




EXAMPLE

Social Skills Lesson Plan Template

Expectation:

Review Previous Skill (5-10min)

e Discusshomework.reinforcethosewhoreturnedhomework,.reinforcethose
Teach weekly Skill (20min)

e Tell:Presentanddefinethesocial skilland key words, discussthe

importance oftheskillsand outlinethestepstoperformthetargetedsocial

behavior.Establishneedtolearn;usecardsorreallife examples.

« Show:Presentmodelsofpositiveand negative social behaviorusingpictures,
videoclips,androle-

play, and then lead a discussion of alternatives to accomplish the social

behavior objective.

Example:

Group Debriefing (5-10 min)

» Providefeedback,promptfeedback, practicesocialskills,providereinforcers

Socialization Time (10 min)

e Allow students to interact in semi-structured play. Prompt students to

Establish Goal for next week (5-10 min)

» Setgoalsfornew skill, encourage students to make goal, remind students of

Generalize: Whatsettingwillbeusednextweek?




STEP 7: MONITOR STUDENT PROGRESS

Theschool Tier2 Teamwillcreateaprogressreportthatteacherscompletedaily.
The Daily Progress Report (DPR) listssocial skills,and any stepsrelatedtothe
skills,thatarebeinglearned duringgroup meetings. Theteacherusesthe DPR
todocumentratings of studentskill performance. The DPRisthe primary
method for monitoring studentresponsetothe social skillsintervention. The
DPRalsoservesas aremindertoteachersforskillstheyshould promptand
reinforceforstudents.Classroomteachersuse the DPRasastructuredformat
forproviding specific, positivefeedbackand correctivefeedbacktogroup
participants. Atminimum, studentsshouldreceive feedbackattheendofeach
schoolday.However,to promote generalizationand maintenance of skills,
additionalfeedback providedthroughouteach school daywillmaximize
effectsoftheintervention. DPR datais submitted totheintervention
Coordinatoror Facilitator.Dailypointsaretotaled,convertedtoapercentage,
enteredintoaspreadsheet,graphed,and reviewedregularly (i.e.,weeklyor

everyotherweek).

DATA SPREADSHEET. The MissouriSW-PBSwebsite (www.pbismissouri.org)
providesanexcel spreadsheetwhichis available for this use. Thisinstrumentis
titled as The Advanced Tiers Spreadsheet and is available at no cost. The
spreadsheetincludes a page for entering studentinformation thatis typically
collected prior to selection of an intervention (e.g., date, grade, gender, attendance,
academic performance,
ODR,functionofbehavioretc.).Alsoincludedisasecondpagewheredaily
orweeklypercentages canbeenteredforeachstudentintheSocialSkills
InterventionGroup.Thespreadsheetisdesignedto automatically
generateagraphofstudentprogresswhendataisentered.Inaddition,a
trendlinealso

appears as datais entered. The trend line is useful for determining positive,

questionable, or poorresponse tothe program.

INTERPRETING STUDENT DATA.Graphsprovide
WHEN PROGRESS

N AL YN TYI T ZAATYE TN T T O



a visual representation of each student’s
acquisition of skills and allows for easier

analysis of progress.

Important features to examine within each

graph thatis reviewed include:

P Level of Performance—The child’s level

of performance is entered.

P DesiredLevel of Performance—The
desiredlevel ofperformanceis
determinedbythestudent’s
behavioralgoal. Thislineonthe graph
iscalledthe “GoallLine”

P Trend Line — A line thatis drawn through a
series of data points to represent the
student’s actual rate and level of progress.

P TimetoGoal-Thenumberofweeksit
will take the studenttoreachhisorher

goal.



Small Group Social Skill

Daily Progress Report

StudentName: Rater Name: Week of:

Thisstudentis participatinginourSocial Skillsgroup. Thetargeted socialskillsarelisted below.Usingthe
providedcriteria,ratethe student’'suse oftheindividual skills each day.Before leaving on Friday, please put

the completed formin Mrs. Smith’s mailbox. You will receive a new form by Monday morning.

3=Displayed Consistently 2=Displayed periodically/inconsistently 1=Did not display
Targestli(iiniocial Monday Tuesday Wednesday Thursday Friday Successes
Paying 321NA| 321NA| 321NA| 321NA | 321NA
Taking 321NA| 321NA| 321NA| 321NA| 321NA
Getting 321NA| 321INA| 321INA| 321NA| 32 1NA
B . .
© Doing Nice 321INA| 321NA| 321INA| 321NA| 32 1NA
Respectful
Making
321NA| 321NA| 321NA| 321NA| 32 1NA
Staycalm
321NA | 321NA| 321NA| 321NA| 32 1NA
when
Followi 321INA | 321NA| 321NA| 321NA | 32 1NA
Be .
Responsible Paying 321INA| 321INA| 321INA| 321INA| 321NA
BeSafe |otavingCalm o5 i NA | 32 1NA| 321NA| 32 1NA| 32 1NA
TO'tal Daily Total Points for Week:
Points




Total Possible Points Possible for Week:

Week’s Percentage
Ifyou have questionsaboutthisformorthe Social Skills group,

contact Mrs. Smith.



Student’s Name

Teacher'sName

Group Leader’'s Name

Date Group Began

Person filling outreport

Social Skills Intervention
Weekly Progress Report

Age/Grade

Date of Report

Student has been a member of a social skills training group. During the pastfew

weeks, we have been working on key skills to help the student improve his or her

social interactions with peers and adults. Please checkthe boxindicatingthe

level of progress this student has experienced in the last week.

Social Skill with NO SOME GREAT COMPETENT
stepslisted: IMPROVEMENT | IMPROVEMENT | IMPROVEMENT (appropriate use
(no change) (appropriate use (appropriate use of skill with 0
of the skill 1-3 of the skill 4-6 use of competing
times but still uses times with rare behavior)
competing problem | useof competing
behavior) behavior)
Listening
Maintain
eye
cantact
Letothersdo

most of the

talkingo




Pay attention

Avoid

interrupti

faYa¥al




Student Name

Social Skills Intervention Group Daily Progress Report

Team Name:

Day:

Thisstudentisparticipatinginoursocialgroup. Thetargeted social skillsarelisted below. Usingthe provided

criteria,ratethe student’'suseofthe

individual skills each day.

3: Consistent Use with 0-1 Reminders 2:2-3 Reminders 1: Used Inconsistently or Needed >3 Reminders

Targeted
Social Skills L 4y oty e Ta el Tr 1 T
Be Getting
Respectful 2 1 NA 3 2 1 NA 3 2 1 NA 3 2 1 NA 3 2 1 NA
Making
2 1 NA 3 2 1 NA 3 2 1 NA 3 2 1 NA 3 2 1 NA
Say Calm
When 2 1 NA 3 2 1NA 3 2 1NA 3 2 1NA 3 2 1NA
Be Followi
Responsible 2 1 NA 2 2 T NA | 3 2 1NA 3 2 1NA L 3 2 1NA
Paying
2 1 NA 3 2 1 NA 3 2 1 NA 3 2 1 NA 3 2 1 NA
Be Safe Keeps
1 NA 1 NA 1 NA 1 NA 1 NA
Be a Learner | payticipates 1 NA 1 NA 1 NA 1 NA 1 NA
Completes
Assignment 2 1 NA 3 2 1NA 3 2 1NA 3 2 1NA 3 2 1NA

Successes




Self-Management, Fading and Graduation

SELF-MANAGEMENT

Self-managementisabroadtermthatreferstoachild’sabilitytoeffectively monitor,
evaluate,and modify his or her own behavior. Informally manyteachers may think
of self-managementasrelated to self-control or self-discipline. The ideal
outcome from participation in a social skills intervention is students who are
capable of taking responsibility for their own learning and behavior even when
adult

supervision is not available. Typical aspects of self-managementinclude goal
setting, self-recording, self- evaluation, self-reinforcement, and self-instruction.
Most often these techniques are used in combination with one another and may
be provided along with other strategies. For students to maintain the success they
experienced during the Social Skills Intervention Group, specific instruction in

self-management techniques is recommended.

Toapplytheseconcepts,teachstudentstocompleteachartsimilartothe Daily
ProgressReportgivento teachers.The DPRcanbe modifiedtoincludedaily
time periods. Studentscanlearntoevaluateandrecord theirperformanceat
regularlyscheduledintervals.Inaddition,studentscanlearntodeliverself-
selected reinforcersformeetingestablished goals. Youngerchildren will want
more frequenttime periodsto monitor.Secondary studentsmightbeaskedto

monitorforeachacademicperiod.

The Social Skills Intervention Group Facilitator can work with students as they
learn self-management skills. In fact, lessons for self-management can be
incorporatedasskillstaughtduringgroup meetings. Teacherscansupportthis
process by continuing to monitor student use of social skills and periodically

checkinginwithstudentforaccuracyofratings.

FADING AND GRADUATION
Aftercompletingthe formalsocial skillsinterventionlessonsandsuccessful

demonstrationofself- managementprocedures,the Tier2 Teamshould



organizeagraduationceremonyor providean opportunitytocelebrate
success.Manyschoolschoosetoplanaformalceremonyandinvite parents
of participatingstudentsto attend. Often graduation orcelebration
ceremoniescoincidewith natural endpoints(i.e.,endoffirstsemesterand
endofschoolyear).Celebrationceremoniesarenotexclusive
forSocial Skills Intervention Group participants. Rather,schoolteamsare
encouragedtoconsiderhow recognitionforstudentswho participated can
naturallyand meaningfully beincorporatedinto existing celebrations. Many
schoolsproviderecognitionforoutstandingacademicperformance butmay
neglect toconsiderbehavioralperformanceinthesameregard. Thus, students
who participateinany Tier2or3 interventionsneedtoberecognizedand
celebratedinthesamewayeducatorsandfamiliesacknowledge academic

achievementandaccomplishments.

- ————



Modifying a Social Skills Intervention

Some students that participatein a Social Skills Intervention Group will
continue to have difficulties duringtheinterventionand/orafterthe group
ends.Whendataindicatesresponsetotheinterventionis questionableoneor

more simple modifications mayimprove studentperformance.

MANIPULATE ANTECEDENT CONDITIONS

Manipulatingantecedentconditions meanschangingone ormore eventsthat
typicallyoccurbefore problembehavioroccurs.One modificationstrategy
includesaskingteacherstoidentify particularly problematictimeperiodsor
activitiesthatoccurduringthe student’sschoolday.Justpriortoidentified
periodsoractivitiestheclassroomteacherprovidesaprecorrect(i.e.,reminder)
foruseofskillsthe studentislearningduringinterventionmeetings.Usinga
precorrectallowsteacherandstudenttohave apositiveinteractionthatis
focusedonexpectedbehaviorspriorto demonstrationofproblembehavior. Use
of precorrectsreducesthelikelihood forproblem behavior. Cue cards with skills
andstepslisted canbeprominentlydisplayedorsmallercardscanbetapedto
astudent’'sdesk. Thesesupportsserveasa reminderforboththestudentand
theteacher.Inaddition,useofcuecardsmayincreaseconsistencyof language

theteacheruseswhenprovidingprecorrects.

MANIPULATE CONSEQUENCE CONDITIONS

Manipulating consequence conditions means changing one or more events that
typically occur immediately after problem behavior. In most classrooms problem
behavior is managed (i.e., teachers respond) through use of non-verbal or verbal
corrections and/or brief removal of student from activity (safe seat, buddy room,
office etc.). For students with chronic patterns of challenging behavior these typical
responsesoftenareveryreinforcing. Thatis, the studentlearns he orshe will “get”
adultattentionand/

or“avoid”certainsituationsoractivitiesimmediately afterdemonstrating problem
behavior. Toalterthis patternofbehaviortheconsequenceconditions (i.e.,
teacherresponse)canberearrangedtominimize reinforcementforproblem

behaviorand maximize reinforcementforappropriate behavior. As an example,



tominimize attentionfor problembehaviorand/oravoidance of particular
situationsortasks,educators can makeefforttoignore manyproblembehaviors
thatstudentsdemonstrate. Alongwith planned ignoring,teacherscanrecognize
otherstudentswhoaredemonstratingappropriate behavior.Inaddition, italsois
beneficialtoteachpeerstoignoreotherstudent’'sproblembehavior.Eachofthese
techniquesmay minimize attention thatis typically delivered immediately after
problem behavior.Incombination with plannedignoringteachersalsocan alter
ormanipulate typical consequence conditions by delivering high ratesof
recognitioneachtimeastudentperformsasocial skill correctly. Manytimes
appropriatebehavior goesunnoticed.ForstudentsinaSocial SkillsIntervention
Groupthereisneedforahigher“dose” of recognitionwhenappropriate behavior
isdemonstrated. Inthiswaythetypical consequence (notnoticing) is
manipulated (highratesofrecognitionforappropriate) asamethodforaltering

the existing patternof problem behavior.



MODIFIED MIDDLE SCHOOL EXAMPLE

Now let’'slook ata description of how one school hasimplemented Social Skills

Intervention Groups (SSIG)/Small Group Social Skills (SGSS) asa Tier 2

intervention.

BACKGROUND INFORMATION

After receiving feedback from students
and staff and reviewing data from
previous social skills groups, the Tier2
Teamdecided thatthey wanted to give
the

students additional purpose for
participatinginsmall groupsocialskills,
sotheyworkedtocombinesocial skills
instruction with service learning. Service
learning isamethodofteachingthat
combinesclassroom instruction with
meaningful community service. Critical
thinking and personalreflectionare
emphasized,anda heightenedsenseof
community,civicengagement,and
personalresponsibilityareencouraged.

Studentvoice

isanintegral partofservice learning as student

select, design, implement, and evaluate their

service activity.

Baseduponvariousstudies,studentswho

participatein ServicelLearningCoursesor

Projectsseemtoencounter

(rf

“xxxxxx had only onelens, which
was his perspective. He now
sees things from someone else’s
point of view and is quick to
help others. His attendance has
improved dramatically and he
cares about his academics. He
was unable to work with others
however he now partners with
others and is able to participate
in group work appropriately.

He applies himself in class and
doesn’t give up on himself.”

S

N

\




amultitude ofbenefits.Beyondtheclassroom, servicelearnersfeelmore
attachedtoandinvolvedintheir communities.Becauseservicelearning
promotesteamwork, participantsdevelop bettercommunication anddecision
makingskills.Service Learningalsofosterspeople'sleadership abilities. Most
servicelearners gainpracticalskillsbaseduponthetaskstheyhadinthecourse.
Finally,servicelearnersgaintoleranceof peoplefromdifferentbackgroundsand

betterappreciateothercultures.

Adapted/Modified from http://en.wikipedia.org/wiki/Service-learning. January 2, 2013

Student Selection
Studentsparticipatingin SGSS Service Learningareselectedbythe PBS Tier?2

Team,usingtheirdata decisionrulesasoutlinedonthe Existing School Data
Inventory (below). Measures 1-3areprimary measuresforreferralto Tier2,and

measures4-6aidinthedecisionregardinginterventionselection.

Measure Proficient Score Indication of Risk
1. Mid-quarter 0-6 7+ entrieson
2. Major behavior 0 1+
3 __Attendance 9R% |l essthan 95%
A NumberofDsandFs 2 5+ withnofailing 2+
5. _Tardiestoschool 0-2 3+



http://en.wikipedia.org/wiki/Service-learning

MODIFIED MIDDLE SCHOOL EXAMPLE

Once students have been identified as potential participants in the Social
Skills/Service Learning intervention, the assistant principal meets individually

with each student. During the meeting, she shares with each student his/her

refefral data and asks, “Do you think you need help? Do you want help? Are you
interested in helping yourself and others?” If students answer “yes”, this secures

theirbuy-in. Students then complete the following Tier 1 Fidelity Checklist:

Name :

STUDENT FIDELITY CHECK
Student Self-Assessment: Reflectand puta “Y” for Yes OR “N” for No.

___Iknowthethreeschoolrules.
_ Myteacher(s) have taught me about the three school rules.

__Therulesin myclassesreflectthe three school rules.

B

_ Myteacher(s) have taught me about the three school rules

whenitcomesto: classroom, hallway, restroom, bus,
auditorium.
5. __ Myteacher(s) havetalkedtomeabouttheschoolrulesiftheyhave

givenmeare-direct orifl have gottenintotrouble.

6. _ lhavereceivedaVikingVoucherthisyear.

Please complete the following questions.
7. lhavereceived (#) ofVikingVouchersthisyear.

8. lhavereceivedVikingVouchersfor:

9. Whatclasses/teachersaregivingyou Viking Vouchers:

10. Threeadultsinschoolthatlhaveagoodrelationshipwithare:




Facilitator Roles and Responsibilities

The SGSS Service Learning group meets two times a week during Before and

After School Activity (BASA) time. Two staff members coordinate/lead these

meetings; Tier 2 Team members rotate into the group as the second facilitator.

Facilitator roles and responsibilities include:

taking attendance of group members
ensuring the time-line of the projectis on target

facilitatingconversationswiththe groupto helpguidetheminmeetingthe

servicelearningactivity goal

facilitating conversation with the group or individual students to help teach the
behavioral objectives

collecting, inputting, and reflecting on student behavior data collected through SGSS
Service Learning

communicating with PBS Tier 2 Team regarding needs and providing updates

help plan celebrations for the SGSS Service Learning students

communicating with parents/guardians through the Parent Slip on a weekly basis

recognize studentsregularly and consistently with Viking Vouchers



MODIFIED MIDDLE SCHOOL EXAMPLE

Targeted Social Skills a N\
Sixtoninestudentsareinthe group,andthey “Before SGSS, I had gotten a lot

of office referrals and was rude
workasa teamtocreateandimplementa and disrespectful to my teachers.

Now they have told me that they

servicelearningproject. Throughthe have noticed improvement. I am

servicelearning processcertainsocial skills glad I have improved with my
behavior and so proud of our
arediscussed,explored,andtaughtbythe SGSS group raising over $300 to
. . - help find a cure for cystic fibrosis
SGSSService Learning Facilitator. Those and leukemia.”
skillsinclude:
- >,

- RESPECT
« [CANuserespectfuleye

contact,tone,and wordsatthe

righttime.
- RESPONSIBILITY
- ICANtakeownershipofmy

actionsandhow theyinfluenceor

impactasituation.

« ICANbeateamplayer.
- PERSONAL BEST

e ICANhelpnotonlymyselfbutothersaswell.

« [CANbesomeonethatpeoplecancounton;dowhatisexpected.

Specificskillsarediscussedandtaughtwhenanegative social skill behavior
occurswhileinthegroup. Thefacilitatorworksthe studentindividually
regardingthe situation, whatskillcould have beenused whenthesituation

happened,andthenthestudentpracticestheskillthathasbeendiscussed.

Each meeting startsand ends withthe groupreviewingthe SGSS Service Learning
Skills.When a situation occursandaskillisnotpracticed,thefollowingquestions
provideaguidetohelpthestudentprocessthe situation,takeownership,and

increasethechancesfortheskilltobe utilizedinthe future:



RESPECT | CAN use
respectful eye
RESPONSIB| I CAN take

ILITY

ownership ofmy

ICANbeateam

PERSONAL
BEST

I CAN help not
| CAN be
someone that

N ~l an nt

Whathappened?
Take the situation step-by

step; break down whatcould
have been different ateach

step.

Howcanthegroupbe
productive?

Howcanyoubepartofthe
solution?
Whatwould Respectlook

likeinthe situation?




MODIFIED MIDDLE SCHOOL EXAMPLE

Session Timeline = N

Week 1: Define service-learning e
I’ve seen xxxxxx go from a

student who always needed
Goal: studentled normsare created and mustind|utehave the 1as.t word and
could not forgive others to
a student who apologizes,

Goal: understand service-learning

 Reviewing the SGSS Service Learning

Skills at the beginning and ending of sets goals for himself, and
often asks if he can help other
each meeting. students; specifically some of
. Apologizing when appropriate the students who have high
« Workontrustingyourselfandthoseinth ngﬁ%s.‘”
- )

Week 2: Discover Needs/Problems

Goal: identify relevant and interesting needs/problems

Week 3: Investigate the Problems

Goal: investigate cause and effect of the identified problem

Week 4: Research the Solutions

Goal: identifyandresearch possible solution(s)

Week 5: Decide on a Project
Goal: evaluate solutions, selecta project

Week 6: Plan the Project

Goal: createanactionplanforthe project

Week 7: Implement the Plan (can carry intoweek 8if
necessary) Goal: puta plan into action and

complete the project

Week 8: Evaluate (cancarryintoweek9if
necessary) Goal: evaluate the impacts of the

project

Week9: FormalReflection (canbecombinedwithweek8if

necessary) Goal: identify areas of growth and weakness



within the program/process

Goal: studentsidentify areas of personal growth and set goals to continue that growth

Progress Monitoring Data

StudentsareexpectedtohavetheirteacherscompletetheVikingVictory Plan—
SGSSServicelLearning sheeteachday. Studentspickupthesheetfromafolderin
thefacilitatorsclassroomontheirwaytofirst hour.Attheendofeachhourthe
studentasksthatspecificclassroomteachertoratehim/heronthe SGSS Service
Learning Skillsandinitialthe form. Thefollowing provides guidance forthe

classroomteacher’s responsibilities:

Classroom Feedback *Use a positive tone throughout conversations.
e Promptstudentto bring Viking Victory Plan.

-~ —

e Circle “points” on Viking Victory Plan and provide specific

explanationfortherating given.

» Provideencouragementformeetingexpectationsduring next




MODIFIED MIDDLE SCHOOL EXAMPLE

Duringdismissal, the studentstops by the facilitator’'sclassroom andturnsinthe
Viking Victory Plan.One ofthefacilitatorsinputsthestudentdataintothe
AdvancedTierSpreadsheet.Ifastudentdoesnothave

acertain hour completed on the sheet, that specific houris not counted for or
againstthe total score. If thisbecomes atrend forthe student, thena

conversation with the student occurs, along with a follow-up conversation with
the specific teacher of that hour. The facilitator helps to problem-solve with the

student andteacherregarding how bestthe scores can be documented.

Educators Handbook,the web-based documentationandreferral program,is
alsoutilizedto monitor studentprogress,inadditiontothe Advanced Tier
Spreadsheet. Thisinformationisregularlyshared with eachindividual student.
Those participatingin SGSS—Service Learningaregivenagradereportevery

weekasameanstohelpstudentsmonitortheiracademics.

The followingis a copy of the Viking Victory Plan:

Hr1 Hr2 Hr3 Hr 4 Hr b Hr 6

RESPECT ICANuse

respectful eye 21 012102102102 10(210
RESPONSIB| ICANtake
ILITY

ownership of
. 21 0(2 102102102 10210

ICANbeateam 21 012 1 0121 0]l2 1 0]2 1 0]l2 10

PERSONAL I CAN helpnotonly
BEST 2 1 0l2 1 0l2 1 0Q0l2 1 012 1 Q12 1 Q
| CAN be

someone that 2 10(210|210(210210|210

Total Points:- /10 /10 /10 /10 /10 /10
Stafflnitial:

Positives:

2: ldidwith1lredirectorless.

1:1diditwith2-4re-directs/teacher



intervention. 0: Nolneeded5+

redirects/teacherintervention.

a N\

“Ilike being in SGSS
because it’s fun seeing the
teachers. It helped me by
stop getting mad. [ use it
(the skills) in class to calm
down sometimes.”

\_Student

\




MODIFIED MIDDLE SCHOOL EXAMPLE

Parent Communication

Onceaweekaparentslipissenthome withthe student. Anoverall percentage
foreachdayisincluded ontheslip.Studentsreturnthe parentslip,signed,the
following day to the facilitator. Whenthe slipis returned,the studentreceives

positiverecognition,suchasaViking Voucher.

Here is the home report:

Home Report for

. Week of
Mon: | met/didnotmeetmygoal of %.
learned %. Tue: |

met/didnotmeetmygoalof %. learned__ %.

Wed: | met/didnotmeetmygoal of %.

learned %. Thu: |

met/didnotmeetmygoalof  %. learned__ %.

Fri: Imet/didnotmeetmygoalof %,

learned %.




(Teacher Initials) (ParentSignature)

Parentsare providedthe following guidanceto help theirchild be

successfulwith SGSSService Learning:

Parent Participation

Askyourstudentforthe Home Report.
Ifgoalwasmetprovidepositivefeedback.
If goal was not met, provide encouragement and ask the following

questions:
P “What do you need to do differently tomorrow?”
P “Isthereanythinglcandotohelpyouwiththis?”

» “l know you can meetyour goal tomorrow.”
Signthe Home Reportandremind studenttoreturnittoschool.
Keep SGSS Service Learning conversation brief.

Use a positive tone throughout the conversation.



MODIFIED MIDDLE SCHOOL EXAMPLE

Social Validity
AfterstudentshavegraduatedfromSGSSSociallLearning,theycompletethe

followingsurveytoassessthe socialvalidity oftheintervention.

1. Doyoufeelthatyourbehavior,priorto SGSS-Service
Learning, waswhereyou wantedittobe?

2. Whatdoyouthink your bbehavior was like prior to SGSS-Service
Learning?

3. Doyouthinkthatyourbehaviorhaschangedsince
beingin SGSS-Service Learning? Ifso,how?

4. DoyoulikebeingapartofSGSS-Service Learning? Why orwhy not?

5. IfyoubelievethatSGSS-Service Learning helpedyou,
please explainwhyand how.

6. Doyoubelieve thatyou have taken the skills thatyou have
learnedin SGSS- Service Learningandusedtheminclass
and/orathome? Whydoyouthink this?

7. Whatwasyourfavorite partaboutSGSS-Service Learning?

8. WhatwasyourleastfavoritepartaboutSGSS-ServicelLearning?

9. Doyouhaveanysuggestionsonwhatcould make
SGSS-Service Learning better?

10. Pleaserateyourselfonthe | CAN statementsforboth

Before AND After SGSS: Circle number 1ifthisisalmost
never

Circle number 2 if itis

seldom Circle number 3 if

itis sometimes Circle

number 4 if itis often

Circlenumber5bifitisalmostalways done

RESPECT ICANuse Priorto SGSS: 1 2 3 4

respectfuleye 5




RESPONSIB
ILITY

ICANtake

ownership of

Prior to SGSS:
5

ICANbeateam
player.

Prior to SGSS:
5

PERSONAL
BEST

| CAN help not

only myselfbut

Prior to SGSS:
5

| CAN be

someone that

Prior to SGSS:
5

yourthoughtsor feelings?

11. Isthereanythingelseyouwouldliketoadd orsayregarding




Training for Staff, Students, and
Families

Training about the Social Skills
Intervention Groups shouldbe provided
forallstaff members, however, thelevel
ofdetailneeded andtimeframe for
providing
informationvariesaccordingto extentof
participation. The following general
guidelines will be helpful asyour Tier?2
Teamidentifies professionallearning
opportunities associatedwiththe Social

SkillsIntervention.

All Staffmembersshould know:---

a
A COMMON MISPERCEPTION
is that small group
strategies will “fix”"the
studentandtheclassroom
teacherdoesnotneedtobe
an activeparticipantsince
“specialists” oroutside

staff members are often

N

kkinvolved in the

\

P whattheinterventionis namedinyour building

P who coordinates and facilitates

P how children are identified to participate

P the maximum number of students thatcan be served atone time

This information should be provided annually at minimum. In addition, all staff

members should receive periodicupdates(e.g.,2-3perschoolyear)aboutthe

numberofstudentsparticipatingandgeneral

Example Update:

responsetotheintervention.

“During first semester 106 students participated in two separate intervention groups.
90% of the participants were successful during the self-management phase and participated in a graduation
ceremony. 2 students were nominated for additional, more intensive academic or behavioral support.”

Some staff members will need to know---

P skillsthatare taughtduring each lesson and steps for completing skills



P howto give precorrects, prompts, and cues for use of skills

P howto give positive specific and corrective feedback for use of skills

Staffmemberswho aredirectlyinvolved with studentswho participateinthe
intervention grouprequire thislevelofinformation. Thiscommonlyincludes
specialistteachers suchas music, PE, art,and media centerpersonnel.In
addition, cafeteriaand playground supervisors, hallway monitors,along with the
schoolcounselorand nurse be abletosupportgeneralizationand maintenance

ofsocialskilluseiftheyare provided with information and training.



Afewstaffmemberswillneedtoknow:---

P how to complete the Daily Progress Report (DPR)
» where to submit student data

P how to interpret response to intervention data

P how to support the self-management procedures
P whoisavailable forassistanceif needed

P progress of children participating in the group

Themainclassroomteacherofeachstudentinthegroupwillneedthislevelof
detail.ldeallythe InterventionCoordinatorwillprovidethisinformationtoeach
teacherseveraldaysbeforetheintervention begins.Teacherswillneed
trainingforuseoftheDPRsothatbaselinedatacanbeaccuratelycollected.In
addition,particularlyforteacherswhoarenewtotheintervention,askingthe
InterventionCoordinatoror Facilitatortodemonstrateexamplesofpositive
specificandcorrectivefeedbackisusefulandmayincrease fidelity of

implementation.

STUDENTS AND FAMILIES. In addition to staff member training and information,
participating students and families also need to know basic procedures for
participating in and supporting the intervention. Students should be told about the
DPR and periodically see and receive feedback about their graphed data. The
Intervention Facilitator can likely provide this information. Families also will
benefit from knowing skills that will be taught, how the DPR is used to monitor
student performance, and how often they will receive data about their child’s

progress in the group.

Awrittendescriptionthatexplains a

importantdetails oftheinterventionis
In the same way

your SW-PBS team
arlel}
documents  procedures

of implementation for
Bl T A 1 41 A T e T aurmeu v+ 11

oneeffectivemethodforclear

communicationwith ALL stakeholders. The Intervd
Essential Features Template (introducedin

ﬁ




Chapter4)is a thorough and standardized
format for describing each

intervention thatis available in your
building. After initial developmentofthe
Social Skills Intervention Group (usingthe
developmentguide providedinthis
chapter) the Tier2 Team can summarize

main components and

featuresofthesocial skillsprogramusingthe Intervention
Essential Features Template. Thisdocument,along

with other materials such as an example
DPR, social skill cue cards, and example
progress monitoring data, can be

includedina Tier 2 handbookthatis maintained and revised overtime.



Developing a Social Skills Intervention Group For Your Setting

After establishing staff willingnesstoimplementa Social Skills Intervention

Group, membersofthe Tier 2 Teamwill conveneto begin planning. Although

some smalladjustments likely will be made FETTTrTtaT OC Ve TOPTIOTTG e\

criticalthatgeneral procedures and syste mqp & Geplacptitaldodynpieieeladméion
to implement change now, when the
necessary groundwork has not been

laid will likely result in an undesirable
outcome, that is, no one knows what to
do, how to do it, why they are doing it,
thatcanbe usedduringthe or what to expect from it.

with students.

Thefollowingpagesprovideaguide

interventiondevelopmentprocess.
Once an intervention has been tried
and failed, it can be very challenging to
theguide willhelpthe Tier2 Team convince teachers and staff to give it a
secondchance.”

Respondingtoitemslistedthroughout

stayfocused onimportant

\

\

developmenttasks.Inaddition,written
responses toitemsinthedevelopment
guidecanbeusedas

asummary description of howthe
interventionis providedinyoursetting.
Portions ofthis description could be
includedin a studenthandbook, training
materialsforstaff,and/orwritten

documentsfor families.



Social Skills Intervention Development Checklist

The skillsand productsthatare pivotal to Social Skills Intervention Group
intervention developmentare identifiedbelowandorganizedbycomponents.
Usethisdocumentasaroadmapofwhatshouldbein placeformaximizing
effectsoftheintervention. Markitemsinthe “Completed” columnasfinal

decisions aremade.

PROGRAM DESIGN

Completed

1. All Tier 2 Team members are aware of effective implementation of a

An Intervention Coordinator is identified

Fach facilitatoristrainedto participateinthe groupswith clear

A consistent location for group meetings is designated

A maximum number of students that can be served atone time is

Yourschool’sname forthe Social Skills Group is determined

Curriculum/lessons are selected based on behavior needs identified bv

0N D P W N

Group meetings have a consistent schedule thatincludes rules and

9. ThelIntervention Facilitatoris able to teach a small group of students

PROGRESS REPORT

Completed

Sacialskillstaughtalisnwith schoaolwide expectatiaons

2_Agoalissetforeachstudent

3. Ascheduleforreview ofindividual studentdatais determined with

4. Asystemisdevelopedto monitor student progress (daily progress

REINFORCEMENT SYSTEM

Completed

1. Reinforcersare available forstudentparticipationduring group

2. Reinforcersare available for students that demonstrate targeted

3. Additionalreinforcers are available for students who meettheirdailvor

DATA MANAGEMENT

Completed

|1 A data managsement svstem is available ta stare and summarize student




The Intervention Coordinataris trained to enter and granh the student

Studentdatais examined and reviewed on aregularlv scheduled basis

The Intervention Coordinator brings data tothe Tier 2 Team meetings

Dataissharedwith the whole staff atleast auarterlv

o 01 N

Datais shared with parents on aregularbhasis




PLANS FOR SELF-MANAGEMENT, FADING AND GRADUATION

Completed

Procedures for fading intervention components are established.

Self-management processis understood by studentand participating

Aplannedcelebrationisavailable when students graduate from Social

el S A

Periodic check-ups/supports are in place for students after they

TEACHING STAFF TO IMPLEMENT THE PROGRAM

Completed

1. Staffistrainedtouse pre-corrects and prompts thatwill aid studentuse

2. ATier2 Team memberis designated to provide modeling and

3. Yearly booster sessions aboutthe purpose and key features of the

TEACHING STUDENTS AND PARENTS WHO PARTICIPATE IN THE PROGRAM

Completed

1. Aplanforintroducing students to the program is developed. The plan

2. Aplanforintroducing parentstothe programisdevelopedand

EVALUATE PROGRAM OUTCOMES

Completed

1. Aplanformonitoring fidelity ofinterventionimplementationis

2. Aplanformonitoring social validity of interventionis developed and

3. Aplanformonitoringintervention outcomesis developed andincludes:

* Number of students who participated
e Number of students that graduated

o Nnumhar af ctindante that racgnirad mara intancivza o vt

4. Anlntervention Essential Featuresdocumentiscompletedthat




Guiding Questions for Development and Implementation of
Culturally Appropriate Interventions

Belowisalistofquestionsschoolteamscanconsiderduringdevelopmentofthe
interventionthatmaybe applicabledependingonthediversityrepresentedin

their buildings (Crone, Hawken, and Horner,2010).

1. How does the membership of our Tier 2 Team represent the diversity of our

targeted population?

2. Howcanweensureourprocessforidentifyingstudentparticipantsis
objective?

3. Havewe askedfamily membersfrom avariety of cultural, religious,
linguistic,and socioeconomic backgroundshowtheyviewthe

intervention?

4. Havewe askedstudentsfromavariety ofcultural, religious,
linguistic,and socioeconomic backgroundshowtheyviewthe

intervention?

5. Dowe have adata system that provides us with disaggregated data? Are

we currently using this feature?

6. Whatoutcomesareevidentwhenthisinterventionisprovidedacrossavariety
ofstudentpopulations? Isstudentresponsequestionableorpoorforany
particularsubgroups?Ifso,howcanthisbe addressed?

7. Howcanthisintervention provide forflexibility based on student, family, and

community differences?



Monitoring Fidelity of Intervention Implementation

Fidelity ofimplementationrefersto how wellaninterventionisappliedinthe way
thatitwasdesigned. Fidelitychecks,foranyintervention,shouldbedesigned
andconductedaspartofthe Tier2 Team’sregular routine.Then,incasesofdata
thatindicatesapoororquestionableresponsetoanintervention,the Tier2 Team
will havereadily available datatoverify the extenttowhichaninterventionwas

accuratelydelivered.

Twocommonly used methods forassessingimplementation of social Social
Skills Intervention Groups arereviewofpermanentproducts (e.g.,lessonplans
orprogress monitoringdata) anddirectobservation usingafidelity checklist.

Each method willbedescribedinfurther detail.

PERMANENT PRODUCT REVIEW. Review of materialsassociated withthe
interventionisone method for assessing fidelity of intervention implementation.
Specific to the Social Skills Intervention Group

thereareatleasttwo productsthatmembersofthe Tier2 Teamand/orthe
Intervention Coordinatorcan regularly review,which arethe social skill lesson

plansand progress monitoring data.

LESSON PLANS. Thelessonplanisthemainfocusofeachinterventionsession.
Whilethe activitiesmay vary during each group meeting, the lesson plan should

follow a general sequence thatincludes:

Review of previously learned skills and discussion of homework
Introduction of the new skill and explanation of importance
Explicit skill step instruction

Modeling and role-play

Guided practice opportunities

vV v vV v Vv Yy

Goal setting with homework assignment



The following page provides an example formatfor monitoring the quality of social

skill lesson plans.



EXAMPLE

Social Skills Intervention Group
Lesson Plan Fidelity Checklist

Today's Date Social Skills Unit

Group Facilitators:

Lesson Plan

Reviewer:

Usethechartbelowtoratethedegreetowhicheachcomponentwas

implemented.

Not Limited | Partially Fully

Component
Evident | Evidence | Evident Evident

Describesactivitiesforreviewing

Introduces the new skill.

Definesthe skilland key vocabulary.

Explains why the skill is important.

Identifies steps for using the skill. Gives

Includes modeling and role-play

Lists proceduresforreinforcing

Providesspecificexamplesandnoon-

Includes time for goal setting and

Hasmaterialsthatcanbeusedto

communicateskills andstepsstudents




Comments aboutimplementation:



PROGRESSMONITORINGDATA.Progressmonitoringmustoccurinorderto
determineeffectsofthe intervention and studentresponse. Some teams ask
classroom teachers to monitor student performance and submit data daily, while
others choose to monitor daily and submit data weekly. Regardless of the
schedule, monitoring student progress is an essential component of the
intervention. Reviewing progress monitoring data will indicate implementer
understanding of systems that support the intervention. System components
include where to access DPR forms (mailbox, computer, folder) and how often
the DPRs

will be completed and submitted. Inaddition, DPRs with extensive notes or
commentsfromclassroom teachersmayindicateaneedforadditionalsupport
(i.e.,modelingandfeedback) foradultswhoare promotingstudentuse of
appropriate social skillsacross multiple environments. Belowisan example
checklistthatcanbeusedwhenreviewingfidelity ofthe progress-monitoring

component.

EXAMPLE

Social Skills Intervention Group
Progress Monitoring Fidelity Checklist

Intervention
Coordinator: Group
Facilitator:

Date Group Began:



Name of each student
who is participating
in a Social Skills
Intervention Group

Teachersconsistently
complete all sections of
the DPR

DPRsareregularly
submitted to the
Facilitator

Coordinator enters and
graphs studentdata
andregularly provides
updates about progress
tostakeholders

Student 1

Student 2

Student 3

Student 4

Student 5

Student 6

Student 7

Student 8




DIRECT OBSERVATION. Anothermethodforverifyingaccurateimplementation
ofsocialskill intervention componentsis conducting observations while the
skill lessons occur. In this case use of an observation checklist may be
especially helpful. The checklistis used to record specific features that

occurred during a lesson and also for providing feedback to Facilitators.

SESSION FIDELITY. Facilitators, particularlyiftheyarenewtotheintervention,may
inadvertentlyleave outimportant steps of the skill lesson such as review of
previously learned skills or assigning homework. To maximize effects of the
intervention, all steps of the lesson should be completed. Asking an observer to
record what takes place during a lesson is a valuable way to ensure all
components are provided. The next page provides an example checklist that can

be used during direct observations for session fidelity.

EXAMPLE

Social Skills Intervention Group
Session Fidelity Checklist

Today’s Date Social Skills Unit

GroupMembers

Present: Group

Facilitator(s):

Observer:

Usethechartbelowtoratethedegreetowhicheachcomponentwasimplemented.



Not Limited Partial Full

Component Implemented | Implementation | Implementation | Implementation

Reviewed previously

learned skills and

Taughtnew skill using

Provided

Setgoalforuseofnew

Comments:



Intervention Essential Features

Afteryourteam has developed and piloted the Social Skills Intervention Group
Intervention, the following document,Intervention Essential Features, provides
atemplatefordescribingimportantattributesofthe supportsyouprovidefor
studentsinyoursetting. Completethetemplateaccordingtodetailsrelevant

to your site. Then, use this as a tool for communicating with team members, staff
and other important stakeholders. See the following for an example of Social

Skills Intervention Group Intervention Essential Features.



SOCIAL SKILLS INTERVENTION GROUP ESSENTIAL FEATURES EXAMPLE

Intervention Essential Features

- Academicorsocialbehavioralinterventionsare strategiesortechniques
appliedtoinstructionin ordertoteach anew skill, build fluencyin a skill, or

encourage application of an existing skilltoanew situation.

e Interventionsrequireatargetedassessment,planninganddatacollection.
Interventionsshouldbe

researched-basedand monitoredregularly (progress monitoring) to

determinestudentgrowthandto inform instruction.

SchoolName: Best Elementary

Intervention 0 Check-In. Check- X Social Skills
0 Check & Connect O Self-Monitoring

Name of Intervention PAWS - (Positive Action with Support) Check-In,
1. Description of Social Skill Intervention Groups are primarily for
intervention that includes students who demonstratesocialskilldeficits
function addressed: (acquisitiondeficits, performance orfluency

deficits, orcompeting problem behaviors). This
X Obtainadultand peer

Id
attention cou
X Avoid/Escape social include students who have trouble making or keeping
interaction/task/ _ ) . . .
o friends, have an inability to respond appropriately in
activity

particular situations, and/or are uncooperative.




2. Intervention coordinator
and/or facilitator(s)

identified

The intervention coordinator is the primary manager
of data thatis used to monitor each student’s
response to the SSIG intervention. This datais
prioritized and shared with the Tier 2 Team. The
intervention coordinator is also responsible for
contacting parents and orienting facilitators and

parents to the intervention.

Theinterventionfacilitatorsareresponsible for
developingand deliveringlessonsweekly at
minimum with a small group of students who

demonstratesocialskilldeficits. Facilitatorsinform

teachinocstaff exacthvwhatskillahaveheentanochtin




3.Listatleasttwo sources of
datausedto identify students

for intervention:

O Existing school data

O Teacher/parentnomination

O Emotional-behavioral
screening

Multiplestrategiesareusedtoidentify studentsfor
Tier2support. Refertothe Studentldentification

Planinour Tier 2 staffhandbook fordetails.

proCess
O Other

Describecriteria (i.e.data

decisionsrules) forentryto

Tier2 Teamreviews existingschooldata, universal

screening,and teachernominationstoidentify

c L c
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intervention

4.Descriptionofsystemto
determine functionofstudent
behaviorthatincludes both:

O Records Review

O ContextAnalysis
5.Descriptionofdocumented
procedures for
introducing/orienting new
participants totheintervention

for:

intervention. Datais collected and compiled
through the Tier2 Adapted FACTS PartAto

determinethe function ofthe behavior.

Theinterventioncoordinatorisresponsible for
contactingparentsand orientingfacilitators, staff,

andparentstotheintervention.

- Thedesignatedintervention coordinator works with

applicable
teachers to provide information about the

collection of baseline data.

o The facilitator reviews the program with the student

6.Descriptionofdata-
basedsystem for
monitoring student
progressin

intervention (daily/weekly

progress report ratings and

DPRsareuseddailytoprovide specific, positive
feedbacktostudents atdesignatedintervals. The
skillsonthe DPRarebasedonthe schoolwide
matrix,andcoordinatewiththelessonstaughtinthe
smallgroup. (Forexample,students mighthavea

lessononactive listeningasacomponentofthe




7.Documented fading process
that includes decision rules,
description of process and

graduation from intervention

Aftercompletingthe formal social skills
interventionlessonsfor8 weeks,studentswill
learnhowtoself-managebasedontheweekly
DPR. Students will self-monitor whichinclude
goal setting, self- recording,self-evaluation,and
self-reinforcementfortheweekof socialskills
instruction. The goalisforstudentsto maintain

80% of pointsthroughoutthefadingprocess.

e Phase1- Weeks1and2-Teacherand studentscore
togetherand compareratings atthe end of each
class period. Ifthe studentdata remainsatthe
behavior goal of 80% or higher, the student/teacher
ratingsagree 80-85% ofthe time, proceedto Phase 2.

Phacn?2 WAool 1l Stiidonthoosine eanlf manitarinos

8. Description of documented
strategies for promoting
generalization and
maintenance of skills across
settings and over time that are

linked to schoolwide

After completing the full 8-week formal social
skills intervention lessons and successful
demonstration of self-management, the student
receives a graduation ceremony of which parents
and friends are invited. The Tier 2 Team keepsin

contact with teachers and reviews existing school

9.Descriptionofdocumented
strategies forweekly family
communication/ feedback

regardingintervention

Theinterventionfacilitatorsendshomeweekly
informationalletters and Parent Tip Sheets with
social skill setcards. The DPR Daily Parent
Connectionfromgoalsheet(cutoffofthebottom)is

sent homewithstudentsattheendofeachday.

10. Description of documented
strategies for weekly
communication/feedback with
participating classroom

teachers

The facilitator attends weekly grade level meetings to
meet with involved staff and share the weekly lesson
plans and goals for students involved in the SSIG

intervention. Staff has opportunity to ask questions

and clarify understanding at these meetings.

Thefacilitatorprovidesacopyofeachstudent’s




11. Description of documented
strategies forregular (atleast
quarterly) updatesto full staff

regarding intervention or

At monthly staff meetings, the intervention
coordinator provides a brief update aboutthe
intervention to all staff members. This update

includes the number of students:

VALL 1 . ' 1 [

12. Description of documented
system for monitoring fidelity of
implementation of intervention

nrocess when student data

The SSIG Lesson Plan Fidelity Checklistis
completed by the intervention coordinator before

implementation of the SSIG group. The SSIG

Prosress Manitoring Checklistiscaompleted bv

13. Description of
documented system for
regularly assessing social

validity of intervention

The SSIG Intervention Rating Profile iscompleted by
staffinvolved withintwoweeksofnew groupand
reportedtotheintervention coordinator. The SSIG

Student Participant Interview is completed by

14. Description of documented
system for annually evaluating
intervention outcomes that

includes:

The intervention coordinator produces an annual
report that includes the total number of students
who participated, students who graduated, those
who were referred for more intensive support, and

academic and behavioral data for the intervention




Next Steps

Below are some nextstepstoconsiderasyoudevelop Tier 2. Some of the steps

involve active staffinput. Be sure to build your action plan with that in mind.

See Tier 2 Team Action Plan — Plan and Implement Small Group Interventions
1. Selectonesmallgroupinterventionthatwill be developedinyour

setting (e.g.,Social Skills Intervention Group)

A.Planandimplementthe selectedintervention

» Usethelntervention Development Checklist
2. Pilotthe intervention with a small number of staff, students, and families.
3. ldentifyandtrainadditional Intervention Facilitatorsasneeded sothat
theinterventioncanbe providedforgreaternumbersofstudentsand
sustainedovertime.

4. Documentinterventionsthatareregularly availableinyoursetting.

A.Provide awritten description ofeachintervention.

» Use the Blank Intervention Essential Features Template



